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ABSTRACT 

This manuscript provides a comprehensive examination of digital literacy campaigns and multilingual training modules 

implemented in India prior to the launch of the Digital India Initiative (July 2015). Digital literacy initiatives undertaken 

between 2004 and 2015 sought to equip citizens—particularly those in rural and semi-urban areas—with the requisite skills 

to navigate computer systems, Internet applications, and online government services. Recognizing India’s immense linguistic 

diversity, from Hindi and Bengali to Marathi and Tamil (and hundreds of dialects beyond), program designers emphasized 

vernacular instruction and localized content. Through a synthesis of government and NGO reports, published evaluations, 

and an original survey of 100 trainees across four states (Uttar Pradesh, Tamil Nadu, West Bengal, and Maharashtra), this 

study assesses program design, delivery mechanisms, learner outcomes, and persistent barriers. Findings indicate that 

multilingual modules significantly improved learner comprehension and engagement: participants consistently reported 

increased confidence in basic tasks like word processing, email communication, and Internet browsing. Nevertheless, 

frequent power outages, limited hardware availability, sporadic instructor turnover, and socio-cultural constraints—

particularly affecting women—undermined sustained impact. Best practices identified include co-developing curricula with 

local language experts, embedding hands-on exercises tied to learners’ everyday tasks (for example, applying for government 

schemes online), and instituting post-training refresher sessions. The study concludes with actionable recommendations: 

standardized, centrally maintained vernacular curricula; robust public–private partnerships to shore up infrastructure; 

systematic instructor training and retention strategies; and uniform, practical proficiency assessments to guide continuous 

improvement. 
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Figure-1.Multilingual Modules Boost Digital Literacy 
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INTRODUCTION 

Digital literacy—the ability to use digital tools (hardware and software), communicate via electronic networks, and access 

information online—became a pivotal development goal for India in the early 21st century. The precipitous rise of mobile telephony 

and Internet penetration between 2005 and 2014 underscored the urgency of equipping citizens with the skills to harness these 

technologies for education, livelihoods, and civic engagement (Mukherjee, 2011). Yet, India’s linguistic mosaic—encompassing 22 

officially recognized languages, hundreds of dialects, and scripts such as Devanagari, Bengali, Tamil, Telugu, and more—posed 

daunting challenges to one-size-fits-all training models (Census of India, 2001). Early digital literacy initiatives under the National 

e-Governance Plan (2006) sought to address this via Common Service Centres (CSCs), but initial CSC curricula were predominantly 

in English and Hindi, limiting accessibility for non-Hindi speakers (Department of Electronics and Information Technology, 2006; 

Bhattacharya, 2008). 

 

Figure-2.Challenges in Digital Literacy Campaigns in India 

Recognizing this gap, stakeholders—including state governments, NGOs, and international development agencies—began piloting 

multilingual training modules from 2008 onward. These modules translated user manuals, video tutorials, and instructor guides into 

regional languages such as Marathi, Tamil, Bengali, Kannada, and Gujarati (Pratham InfoTech, 2010). Pedagogical frameworks 

drew on adult learning principles, emphasizing contextualized, hands-on exercises (Patel, 2012). For instance, learners practiced 

composing a letter in MS Word to apply for job opportunities or filling out an online form to access rural livelihood schemes. Early 



Akshay Thakur et al. [Subject: English] [I.F. 5.761] International Journal 

of Research in Humanities & Soc. Sciences  
    Vol. 10, Issue 09, September: 2022 

ISSN(P) 2347-5404 ISSN(O)2320 771X 

 

19  Online & Print International, Peer reviewed, Referred & Indexed Monthly Journal                                          
 

 

evaluations found that mother-tongue instruction enhanced comprehension by up to 40% and completion rates improved by over 

25% compared to English/Hindi-only courses (Patel, 2012; Sundaram, 2013). 

However, beyond language, other barriers surfaced. Infrastructure remained unreliable: rural centers experienced power outages 

averaging 15 days per month, broadband speeds often fell below 256 kbps, and hardware inventories seldom matched enrollment 

numbers (Joshi & Verma, 2014). Socio-cultural factors further complicated uptake: social norms in certain regions restricted 

women’s mobility, reducing their participation; caste dynamics influenced access to shared community resources; and low general 

awareness meant that many eligible learners only discovered programs through word of mouth (Das, 2011; Reddy & Rao, 2014). 

This study builds on existing literature by integrating a primary empirical survey of 100 participants who completed pre-Digital 

India digital literacy courses. The objectives are to: (1) document the design and delivery of multilingual modules; (2) quantify 

learner outcomes across key skill areas; (3) identify systemic challenges in infrastructure, pedagogy, and socio-cultural contexts; 

and (4) propose evidence-based recommendations to inform ongoing and future national efforts such as Digital India and beyond. 

By focusing on the period before 2015, this analysis illuminates foundational lessons critical to large-scale digital inclusion 

initiatives in linguistically diverse settings. 

LITERATURE REVIEW 

National e-Governance Plan and Common Service Centres 

India’s National e-Governance Plan (NeGP), launched in 2006, established CSCs as access points for e-services, including digital 

literacy training (Department of Electronics and IT, 2006). Initial curricula, while comprehensive—covering basic hardware, 

operating systems, MS Office, and government portals—were delivered primarily in English and Hindi. Bhattacharya (2008) 

reported that 60% of rural trainees struggled with terminology unfamiliar to non-English speakers, prompting high drop-out rates. 

Emergence of Multilingual Modules 

Responding to linguistic barriers, pilot programs emerged from 2008 onward. Pratham InfoTech released open-source, Marathi-

language modules tailored to local dialects in Maharashtra, covering introductory computing, MS Word, Excel, and Internet 

navigation (Pratham InfoTech, 2010). Learners reported a 35% increase in retention when content used culturally relevant examples, 

such as registering for a local cooperative bank online. Learners’ Guild (2012) extended this model to Kannada and Odia, integrating 

video tutorials in regional languages and interactive quizzes. 

Pedagogical Efficacy of Mother-Tongue Instruction 

Patel (2012) conducted controlled trials comparing Marathi vs. English/Hindi instruction, showing a statistically significant 

improvement (p < 0.01) in practical skills assessments for the vernacular group. Similarly, Sundaram (2013) studied a West Bengal 

pilot where Bengali-medium courses led to 82% module completion vs. 57% in English/Hindi cohorts. These findings underscore 

UNESCO’s (2014) recommendation that adult ICT training in one’s mother tongue accelerates digital adoption. 

Infrastructural and Operational Challenges 
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Despite pedagogical gains, infrastructure remained a critical bottleneck. Joshi and Verma (2014) documented monthly average 

downtime of 35% at rural CSCs due to power failures and network outages. Hardware shortages further exacerbated the issue—

average computer-to-learner ratios hovered at 1:15 despite optimal guidelines of 1:5 (Singh, 2013). Moreover, instructor turnover 

rates approached 45% annually, driven by low remuneration and lack of professional development pathways (Reddy & Rao, 2014). 

Socio-Cultural Dynamics 

Digital literacy efforts intersected with entrenched social norms. Das (2011) found that women comprised only 27% of CSC trainees 

nationwide prior to 2015; constraints ranged from familial opposition to absence of women-only classes. Reddy and Rao (2014) 

highlighted caste inequities: lower-caste learners often deferred to higher-caste individuals for computer access, dampening 

confidence and participation. 

Assessment Practices and Gaps 

Assessment methods varied widely: some centers employed self-report surveys, others used practical evaluations (typing tasks, 

form-filling exercises). Kumar and Sharma (2013) noted a 30% overestimation of proficiency in self-reports compared to objective 

tests, advocating for standardized, practical assessments administered post-training. 

In sum, while multilingual training modules demonstrably enhanced engagement and skill acquisition, systemic infrastructural, 

operational, and socio-cultural barriers tempered their overall reach and sustainability. This study’s primary survey and focused site 

observations aim to elaborate on these factors and extract actionable lessons. 

SURVEY 

Sampling Strategy and Participant Profile 

Between January and March 2015, we conducted a purposive survey of 100 individuals who had completed at least one digital 

literacy course prior to July 2015. Five centers each in Uttar Pradesh, Tamil Nadu, West Bengal, and Maharashtra were selected 

based on regional representation and center activity levels. At each center, 5–6 respondents were chosen to reflect gender parity 

(52% male, 48% female), age diversity (18–60 years), and varied educational backgrounds (30% up to secondary school, 45% senior 

secondary, 25% diploma/graduate). 

Survey Instrument Design 

The questionnaire comprised 25 items in four sections: 

1. Demographics (age, gender, education) 

2. Training Details (language of instruction, module topics, duration, instructor credentials) 

3. Infrastructure and Delivery (frequency of power outages, computer-to-learner ratio, availability of printed/video 

materials) 

4. Outcomes and Perceptions (self-assessed proficiency on a 5-point Likert scale across tasks, perceived benefits such as 

employability and access to e-services, and ongoing usage post-training) 
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The instrument was translated from English into Hindi, Tamil, Bengali, and Marathi by certified translators and pilot-tested with a 

subset of learners (n = 10) to ensure clarity. Focus group discussions (FGDs) with instructors (n = 8 total) supplemented quantitative 

data, probing challenges like material translation quality and learner retention. 

Administration Procedures 

Surveys were administered on paper in classroom settings immediately following course completion, yielding a 98% response rate. 

FGDs were held in sanitized, private spaces within centers, lasting 45–60 minutes each. All participants provided written informed 

consent; anonymity was assured. 

Data Coding and Analysis 

Quantitative responses were coded in Excel and analyzed descriptively: frequencies, means, and cross-tabulations by state, gender, 

and education level. Qualitative FGD notes were transcribed and thematically coded to identify recurring issues (e.g., “power 

reliability,” “instructor support,” “cultural barriers”). Triangulation of survey and FGD findings enabled a robust interpretation of 

patterns and anomalies. 

Reliability and Validity Considerations 

Cross-language translation accuracy was ensured via back-translation. Participant self-reports were cross-checked against instructor 

observations documented during FGDs. While purposive sampling limits statistical generalizability, the multi-state design and 

mixed-methods approach strengthen the study’s internal validity and contextual relevance for pre-2015 program evaluation. 

METHODOLOGY 

Research Design Overview 

This study employs a convergent parallel mixed-methods design, integrating quantitative survey data and qualitative instructor 

insights to deliver a nuanced understanding of digital literacy program performance before Digital India. 

1. Quantitative Component: Structured surveys capturing participant demographics, training modalities, infrastructure 

conditions, self-assessed proficiency, and perceived benefits. 

2. Qualitative Component: Focus group discussions with instructors exploring curriculum development, training logistics, 

learner engagement strategies, and barriers to retention. 

Sampling and Site Selection 

• States and Centers: Four linguistically diverse states—Uttar Pradesh (Hindi), Tamil Nadu (Tamil), West Bengal 

(Bengali), Maharashtra (Marathi)—were chosen for regional representativeness. 

• Center Criteria: Active digital literacy centers operating for at least two years, with documented enrollment of at least 50 

trainees per month. 
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• Participant Selection: Within each center, convenience sampling of trainees present on a designated survey day, ensuring 

gender and age diversity. 

Instrument Development 

• Survey Questionnaire: Developed from literature review findings (Kumar & Sharma, 2013; Joshi & Verma, 2014), the 

25-item instrument covered five domains: demographic profile, module content, delivery mechanisms, infrastructural 

conditions, and learning outcomes. 

• Translation and Pilot Testing: Professional translators rendered the questionnaire into local languages; pilot testing (n = 

10) ensured semantic equivalence and respondent comprehension. 

Data Collection Procedures 

• Survey Administration: Conducted in classrooms under instructor supervision; average completion time 20 minutes. 

Paper forms were collected and digitized within 48 hours. 

• Focus Group Discussions: Semi-structured guides prompted instructors to reflect on translation challenges, learner 

progress tracking, and program sustainability. Each FGD included 3–4 instructors, recorded (audio), and transcribed 

verbatim. 

Data Analysis 

• Quantitative: Data entry into Excel; descriptive statistics (means, standard deviations, frequencies) computed. Cross-

tabulations examined proficiency ratings by language, gender, and education level. 

• Qualitative: Thematic analysis using an inductive coding approach; codes aggregated into categories (infrastructure, 

pedagogy, socio-cultural) and synthesized with survey insights. 

Ethical and Quality Assurance Measures 

• Informed Consent: Written consent obtained; participants informed of voluntary participation and data confidentiality. 

• Validity Checks: Back-translation verified translation quality; triangulation between survey and FGD data mitigated self-

report bias; peer debriefing among research team members ensured analytic rigor. 

• Limitations: Convenience sampling and reliance on self-assessments constrain external validity; however, multi-site 

coverage enhances contextual insights for pre-Digital India program evaluation. 

RESULTS 

Demographic and Educational Profile 

Among the 100 respondents: 52% were male and 48% female; age distribution was 40% (18–30 years), 35% (31–45 years), and 

25% (46–60 years). Education levels varied: 30% had completed secondary school, 45% senior secondary, and 25% held diplomas 

or undergraduate degrees. 
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Language of Instruction and Module Coverage 

Respondents reported training in their regional language: Hindi (25%), Tamil (20%), Bengali (25%), and Marathi (30%). Core 

module topics included basic computer operations (100%), MS Word and typing skills (85%), Internet browsing/email (75%), and 

navigation of government e-services (65%). 

Infrastructure and Delivery Conditions 

• Power Reliability: 70% experienced power outages during more than 20% of scheduled sessions. 

• Hardware Availability: 65% noted inadequate computer-to-learner ratios (average 1:12 vs. recommended 1:5). 

• Instructional Materials: 70% received printed manuals in their mother tongue; 50% had access to video tutorials. 

Self-Assessed Proficiency Gains 

Participants rated post-training proficiency on a 5-point scale: 

• Computer operations: Mean = 4.1 (SD = 0.6) 

• Word processing: Mean = 3.8 (SD = 0.7) 

• Internet/email: Mean = 3.6 (SD = 0.8) 

Cross-tabulation revealed slightly higher gains among diploma/graduate respondents (mean = 4.2 overall) compared to secondary-

educated learners (mean = 3.7). No significant gender differences emerged in proficiency ratings. 

Perceived Socio-Economic Benefits 

• 60% attributed increased employability prospects to their training. 

• 55% felt more capable of accessing government schemes (e.g., public distribution system online applications). 

• 45% reported improved communication with distant relatives via email or messaging platforms. 

Reported Challenges 

• Operational: Instructor turnover (40%) disrupted course continuity; poorly translated manuals (35%) led to confusion over 

technical terms. 

• Socio-Cultural: 25% of women attendees reported family restrictions limiting class attendance; 20% cited dialectal 

differences within regions hindering comprehension. 

Qualitative Insights from Instructors 

Instructors emphasized that localized examples (e.g., online banking for local cooperative societies) drove learner engagement. 

Centers benefiting from NGO–government partnerships reported better maintenance of equipment and more frequent refresher 

workshops. Conversely, standalone government centers struggled to procure updated software licenses, resulting in outdated 

curricula. 
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These findings corroborate the literature: vernacular instruction boosts engagement and skill acquisition (Patel, 2012; Sundaram, 

2013), yet infrastructure and socio-cultural factors remain formidable barriers (Joshi & Verma, 2014; Das, 2011). 

CONCLUSION 

This study affirms that multilingual digital literacy modules implemented prior to India’s Digital India Initiative significantly 

enhanced learner engagement and proficiency in basic computer operations, word processing, and Internet usage. Mother-tongue 

instruction, contextualized learning tasks, and localized examples emerged as best practices, leading to higher module completion 

rates and self-reported confidence gains. Nonetheless, infrastructural challenges—frequent power outages, insufficient hardware—

and operational issues like instructor turnover and outdated materials impeded program efficacy. Socio-cultural constraints, 

particularly affecting women’s sustained participation, further limited reach. 

To inform ongoing national efforts, we recommend: 

1. Standardized Vernacular Curricula: Centrally managed modules in major regional languages, updated biennially to 

reflect new technologies and e-governance services. 

2. Infrastructure Strengthening: Public–private partnerships to install solar backup systems, upgrade broadband 

connectivity to a minimum of 2 Mbps, and maintain optimal hardware ratios (1:5). 

3. Instructor Development and Retention: Professional development pathways, competitive compensation, and 

certification mechanisms to reduce turnover and maintain training quality. 

4. Uniform Assessment Frameworks: Practical, task-based assessments complemented by self-reports to objectively 

measure proficiency gains and inform iterative curriculum improvements. 

5. Community Outreach and Gender Inclusion: Tailored campaigns engaging local leaders and women’s self-help groups, 

women-only classes, and flexible scheduling to accommodate domestic responsibilities. 

By integrating these measures, future digital literacy initiatives can build on pre-2015 lessons to achieve wider, more equitable, and 

sustainable digital inclusion across India’s diverse linguistic and socio-cultural landscape. 

SCOPE AND LIMITATIONS 

Scope 

• Focuses on digital literacy and multilingual training programs implemented before July 2015 in four linguistically diverse 

Indian states. 

• Utilizes a convergent mixed-methods design, blending quantitative survey data from 100 trainees with qualitative instructor 

insights for a holistic program evaluation. 

• Assesses program design, delivery mechanisms, learner outcomes, infrastructural and socio-cultural barriers, and perceived 

socio-economic benefits. 

Limitations 
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1. Sampling Constraints: Purposive sampling and convenience participant selection limit statistical generalizability beyond 

the four states studied. Findings may not fully represent remote or conflict-affected regions where formal training centers 

were absent. 

2. Self-Report Bias: Reliance on participant self-assessments for proficiency gains introduces potential overestimation of 

skills; while cross-checking with instructor observations mitigates this, objective pre-post testing would strengthen validity. 

3. Instructor Turnover Impact: High instructor turnover rates may have temporarily lowered training quality; the study 

captures one time point and cannot isolate long-term retention effects. 

4. Translation Variability: Despite back-translation procedures, subtle dialectal variations within states may have affected 

questionnaire comprehension and consistency of responses. 

5. Lack of Longitudinal Tracking: The study did not follow participants over time to assess sustained usage of digital skills 

or actual socio-economic outcomes (e.g., employment changes, income improvements). 
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