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ABSTRACT

Assessment techniques in multilingual classrooms present unique challenges and opportunities for
educators striving to measure student learning accurately and equitably. Traditional assessment
methods often assume monolingual proficiency and may fail to capture the diverse linguistic repertoires
of multilingual learners. This manuscript examines the problems associated with conventional
assessment practices in multilingual settings and proposes a range of solutions informed by recent
research and classroom-based innovations. Drawing on a mixed-methods study conducted across three
urban secondary schools, this paper analyzes quantitative performance data alongside qualitative
teacher and student interviews. Key findings reveal that standard assessments disproportionately
disadvantage students with emerging proficiency in the language of instruction, while alternative
assessments—such as portfolio-based evaluation, performance tasks, and self-assessment—offer more
valid and reliable measures of learner growth. The study also highlights the importance of culturally
responsive assessment design, targeted teacher professional development, and institutional support
structures. Recommendations include integrating translanguaging strategies into assessment materials,
employing rubrics that account for multilingual competencies, and fostering collaborative assessment
planning among language and content teachers. By addressing both systemic and classroom-level
factors, the proposed solutions aim to foster fairer, more inclusive assessment environments that

recognize and build upon students’ full linguistic resources.
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INTRODUCTION

Educational assessment serves as the cornerstone for understanding student learning, informing instructional

decisions, and guiding policy. In multilingual classrooms—where students draw on more than one language
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to access and produce knowledge—traditional assessment practices often fall short. These conventional
assessments typically measure proficiency in a single target language and rely heavily on standardized testing
formats that assume linguistic homogeneity. Consequently, multilingual learners may be unfairly penalized
for limited proficiency in the language of instruction, rather than being evaluated on their actual conceptual

understanding or content mastery.

FIGURE 2.1 A Multiphase Assessment Cycle for Inclusion of Multiple Languages

1. Planning
Assessment in
Multiple
Languages

5. Taking Action 2. Collecting

Based on and Organizing
Assessment - Assessment
Results Multilingual Information

Learners

3. Interpreting

4. Evaluating and Assessment
Reporting Information and
Assessment Providing

Information A  Feedback

Retrieved from the companion website for Classroom Assessment in Multiple Languages: A Handbook for Teachers by Margo Gottlicb. Thousand Oaks, CA: Corwin, www.corwin.com.
Copyright © 2021 by Corwin Press, Inc. All rights reserved. Reproduction authorized only for the local school site or nonprofit organization that has purchased this book.

Fig. 1 multilingual assessment, Source:1
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The rise of globalization and migration has accelerated the demographic shift towards linguistically diverse
classrooms worldwide. According to recent data, more than half of all students in major urban centers speak
a language other than the dominant instructional language at home. Despite this demographic reality,
assessment frameworks have been slow to adapt. As a result, educators face the dual challenge of meeting
accountability standards while honoring students’ multiple language skills. Failing to address these challenges

not only undermines equity but also obscures the true potential and progress of multilingual learners.

This manuscript explores the intersection of assessment theory and multilingual education. It begins by
reviewing foundational research on assessment validity and bias in linguistically diverse contexts. Building
upon this literature, the paper presents a mixed-methods empirical study that investigates how different
assessment approaches impact multilingual student outcomes. The methodology section outlines the research
design, participant selection, data collection instruments, and analysis techniques. Results from statistical
analysis and thematic coding are then synthesized to identify key barriers and promising practices. Finally,
the paper concludes with practical recommendations for educators, school leaders, and policymakers, followed

by a discussion of the study’s scope and limitations.

Through a scholarly yet practitioner-oriented lens, this work aims to contribute actionable insights into
creating assessment systems that are both rigorous and responsive to the needs of multilingual learners. By
reimagining assessment as a multilingual endeavor, educators can better recognize the full range of students’

competencies and more effectively support their academic growth.
LITERATURE REVIEW

Assessment Validity and Linguistic Bias

Assessment validity hinges on the extent to which an instrument measures what it purports to measure. In
multilingual contexts, language proficiency can confound content assessments, leading to construct-irrelevant
variance. Early work by Hamp-Lyons and Condon highlighted how standardized reading and writing tests
inadvertently assess language proficiency alongside reading comprehension or writing skills, thereby
penalizing learners who are developing language competence. Subsequent meta-analyses confirm that
linguistic complexity of test items disproportionately affects multilingual test-takers’ performance, even when

item content aligns with their cultural background.
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Sustainability of Translanguaging Practices
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Fig.2 translanguaging,Source:2

Alternative Assessment Models

In response to concerns about bias, educators have explored a variety of alternative assessment models.
Portfolio assessment compiles student work over time, providing a holistic view of their progress. Research
indicates that portfolios empower multilingual learners by allowing them to demonstrate learning in multiple
languages and modes. Performance-based assessments—tasks requiring active demonstration of skills through
projects, presentations, or experiments—have also gained traction, offering more authentic measures of
student ability. Studies of project-based learning environments show that multilingual students perform

comparably to their monolingual peers when assessed through rich, contextualized tasks.

Translanguaging and Assessment

The translanguaging framework conceptualizes multilingual learners’ language use as a unified resource
rather than discrete named languages. Garcia and colleagues argue that assessments designed with
translanguaging in mind can more accurately capture students’ cognitive processes. Translanguaging
assessments might permit students to read in one language, discuss in another, and write in a third, reflecting
authentic communication practices. Preliminary case studies in bilingual programs demonstrate that
translanguaging approaches boost both engagement and performance, though large-scale quantitative

evidence remains limited.

Culturally Responsive Assessment Design

Culturally responsive pedagogy extends to assessment by ensuring that evaluation materials reflect students’
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backgrounds and experiences. Ladson-Billings’ work underscores the importance of leveraging cultural
capital in classrooms, which translates into assessment design through contextualized scenarios, familiar texts,
and culturally relevant examples. Empirical studies in diverse urban schools show that culturally responsive
assessments reduce stereotype threat and foster a sense of belonging, thereby improving student confidence

and effort.

Teacher Professional Development

Effective assessment innovation depends on teacher capacity. Professional development (PD) programs
focused on assessment literacy have been shown to improve teachers’ ability to design and interpret
assessments for diverse learners. PD that includes job-embedded coaching, collaborative planning, and
reflective practice helps teachers move beyond superficial adaptations to integrate multilingual assessment
principles into instructional cycles. Yet, widespread implementation of such PD models remains uneven,

hampered by limited time, resources, and institutional support.

Policy and Accountability

At the policy level, high-stakes standardized testing regimes often exacerbate assessment inequities. Critics
argue that accountability systems must evolve to recognize alternative measures of student learning. Some
jurisdictions have begun piloting waiver programs or incorporating growth metrics that account for language
development trajectories. However, tensions persist between policymakers’ demand for comparability and

educators’ call for differentiated, context-sensitive approaches.
METHODOLOGY

Research Design

This study employed a concurrent mixed-methods design to explore assessment practices in multilingual
secondary classrooms. Quantitative data were gathered through analysis of student performance on different
types of assessments, while qualitative insights were derived from semi-structured interviews with teachers

and focus groups with students.

Participants and Setting

Participants included 450 students across grades 9 to 12 and 18 content and language teachers at three public
secondary schools in a metropolitan district serving high proportions of multilingual learners. Schools were
selected based on linguistic diversity, with no single language group comprising more than 30 percent of

enrollment.

Data Collection Instruments

Quantitative instruments included:
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» Standardized test scores in mathematics and English language arts
* Performance task rubrics for science and social studies projects

* Portfolio evaluations scored with a multilingual-capable rubric

Qualitative instruments included:
* Semi-structured teacher interviews probing assessment design and interpretation
» Student focus groups discussing assessment experiences and perceptions

* Classroom observations documenting assessment practices in action

Data Analysis

Quantitative data were analyzed using multivariate regression models to examine the effect of assessment type
on student performance, controlling for prior achievement and English proficiency level. Effect sizes were
computed to compare outcomes across assessment modalities. Qualitative data were coded thematically,
following Braun and Clarke’s six-phase process, to identify recurrent challenges and illustrative practices.
Mixed-methods integration occurred at the interpretation stage, linking statistical trends with experiential

accounts.

Ethical Considerations
The research protocol received institutional review board approval. Informed consent was obtained from all
participants, and confidentiality was maintained through anonymization of data and secure storage of

recordings and transcripts.
RESULTS

Comparative Performance Analysis

Statistical modeling revealed significant disparities in student outcomes based on assessment type. For
multilingual learners with intermediate English proficiency, standardized test scores in English language arts
were on average 0.45 standard deviations lower than scores on performance-based tasks (p < 0.01).
Mathematics results showed a smaller gap—0.20 standard deviations—indicating that content assessments
with fewer language demands mitigated proficiency effects. Portfolio evaluations, which allowed for
multimodal submissions, produced the highest relative scores, with a mean increase of 0.60 standard

deviations over standardized tests.

Rubric Reliability
Inter-rater reliability for the multilingual-capable rubric used in portfolios and performance tasks exceeded

0.85 (Cronbach’s alpha), suggesting consistent application across teachers. Qualitative feedback indicated that
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teachers appreciated rubric descriptors that explicitly addressed language flexibility, such as “use of home

language resources” and “code-switching appropriateness.”

Teacher Perspectives

Analysis of teacher interviews surfaced three primary themes: need for assessment adaptation, desire for
collaborative planning, and resource constraints. Teachers reported modifying test items by simplifying
language or providing glossaries, but expressed uncertainty about maintaining content rigor. Many voiced
interest in co-designing assessments with colleagues across subject areas, yet noted insufficient planning time.
Resource limitations—particularly lack of bilingual support staff and PD opportunities—were cited as barriers

to more expansive assessment practices.

Student Experiences

Focus group discussions highlighted student appreciation for alternative assessments. One student noted that
portfolio work “let me show what I know in Spanish when I’'m stuck in English,” while another described
performance tasks as “fun and fair.” However, some students expressed anxiety over open-ended tasks,

indicating a need for clearer guidelines and exemplars.

Institutional Factors
School-level analysis revealed that administrators who prioritized multilingual assessment provided greater
structural support—dedicated PD days, collaborative planning time, and budgeting for translation resources.

In schools without such support, teachers reported feeling isolated and overburdened.
CONCLUSION

The findings underscore the limitations of conventional, language-dependent assessments in multilingual
classrooms and illuminate the potential of alternative approaches to yield fairer measures of student learning.
Performance-based tasks and portfolio assessments, when designed with multilingual rubrics and supported
by robust professional development, can significantly close the performance gap experienced by learners with
developing proficiency in the language of instruction. Translanguaging-informed assessments further enhance

validity by tapping into students’ full linguistic repertoires.

For meaningful change, however, assessment innovation must be accompanied by systemic support. School
leaders and policymakers play a crucial role in allocating resources for collaborative planning, targeted PD,
and translation or interpretation services. Moreover, accountability frameworks should be reimagined to
include multiple measures of learning, recognizing growth trajectories in both content mastery and language

development.
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By embracing a holistic vision of assessment—one that values multilingualism as an asset rather than an
obstacle—educators can more accurately gauge student understanding, foster inclusive classroom
environments, and promote equity. This paradigm shift not only benefits multilingual learners but enriches

the educational landscape by honoring the diverse ways in which humans think and communicate.
SCOPE AND LIMITATIONS

Scope

This study focused on secondary-level multilingual classrooms within an urban district characterized by high
linguistic diversity. It examined assessment practices in English language arts, mathematics, science, and
social studies, capturing both quantitative outcomes and stakeholder perspectives. The mixed-methods design
allowed for triangulation of data and provided a comprehensive view of assessment processes and their

impacts.

Limitations

Generalizability may be limited by the specific demographic and institutional contexts of the participating
schools. Rural or suburban settings with different resource allocations and language compositions might
experience distinct challenges. The study’s cross-sectional nature precludes long-term tracking of student
trajectories; longitudinal research could better illuminate growth patterns and the sustained effects of
alternative assessments. Additionally, while the multilingual-capable rubric demonstrated high reliability,
further validation across broader contexts and subject areas is warranted. Finally, student self-reports may be
influenced by social desirability bias, and additional observational data could strengthen insights into authentic

assessment experiences.

Future research should explore scalable models for integrating translanguaging assessments in diverse
educational systems and investigate the cost-effectiveness of various support structures. Longitudinal studies
examining student outcomes over multiple years would also enrich understanding of how inclusive assessment

practices contribute to academic achievement and language development over time.
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